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1  Introduction
This chapter deals with ‘excellence’ in international cooperation. Section 2 dis-
cusses different terminologies such as cooperation, collaboration, and aid and the 
differences between and relationships among them. This is followed by some gen-
eral insights concerning international cooperation, as a means to put university 
cooperation in perspective. International cooperation and university cooperation 
are further explored and elaborated on from this perspective in Sect. 3. Section 4 
discusses student, expert, and teacher exchanges and the effects and proceeds of 
such exchanges. Section 5 deals with three examples of international cooperation. 
The first example covers international cooperation in higher education in Saudi 
Arabia in general, with particular attention given to King Abdulaziz University. 
The second example discusses international university cooperation and its applica-
tion in one of the top-ranking world-class universities: the Copenhagen University 
in Denmark. The final example examines one of the world’s leading programs for 
international technical cooperation: the ‘Fulbright’ scholarship program. Section 6 
contains concluding remarks.
2  Cooperation
Cooperative work is a task that is accomplished by dividing it among partici-
pants, where each person is responsible for a portion of the problem solving [1]. 
Cooperation can be achieved if all participants do their assigned parts separately 
and bring their results to the table.
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The concept of ‘international cooperation’ describes all cooperation activities 
with foreign countries, whether by non-governmental organizations (NGOs), bilat-
eral (from one country to another), multilateral (involving a number of states), or 
decentralized (between local authorities).
The most established definition of international cooperation in the literature is 
by Keohane [2]. Keohane assumes a conflictive policy situation between countries 
at the outset of each cooperative agreement. Policy adjustments are then negoti-
ated to bring agreements more in line with each actor’s preferences. Once both 
policies become more compatible, the act of cooperation is completed.
‘Aid’ is something different from cooperation. It still has a social content, since 
it presupposes a relation between partners, but it does not imply sharing. It impli-
cates inequality and it is sufficient that aid takes the initiative in favor of the other, 
with a certain degree of privilege [3]. Also, universities can enter into agreements 
in which one of the partners is ‘aided’ by the other (for example between a univer-
sity in a developing country and one in the developed world).
The term ‘collaboration’ is the action of working together with other people 
to produce or create something. It is used, in the context of universities, mostly 
on the level of research. Roschelle and Teasley [1] see collaborative work as the 
mutual engagement of participants in a coordinated effort to solve the problem 
together [4].
Research collaborations can take many forms. There is a continuum ranging 
from the classic partnership between researchers in the same laboratory or aca-
demic department to the partnership between researchers in the same institution, 
to even partnership between researchers in different countries. Sometimes, two or 
more researchers at different institutions work separately and yet collaborate on 
a project. This can occur, for example, when working on different aspects of the 
same project, exchanging data, compiling data for the entire project, and subse-
quently conducting joint data analysis, reporting, and publication. Collaborations 
between or among researchers are particularly complicated when the researchers 
work at institutions in different countries. Not only can distance affect communi-
cation and project oversight, but cultural differences may further complicate com-
munication and the project’s overall conduct.
Cooperate/cooperation has been in vogue for many years, while collaborate/
collaboration is a more recent addition to selection criteria terminology. How do 
these terms differ? Basically, they are synonyms and both words are used inter-
changeably, but they represent fundamentally different ways of contributing to a 
group and each brings with it its own dynamics and power structures that shape 
groups in different ways.
In other words, cooperation can be achieved if all participants do their assigned 
parts separately and bring their results to the table, while collaboration implies 
direct interaction among individuals to produce a product and involves negotia-
tions, discussions, and accommodating others’ perspectives. The key difference 
between these approaches to group work is that cooperation is more focused on 
working together to create an end product, while successful collaboration requires 
participants to share in the process of knowledge creation [1, 5].
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Collaboration takes on particular importance on more complex projects involv-
ing multiple sections, teams, or agencies. Cooperation is more suitable for pro-
jects or agreements in which each participant is responsible to perform a certain 
segment of the complete task, as is the case in joint research projects. Someone 
might need to cooperate and collaborate with his/her team colleagues. Therefore, 
depending on the task, and the manner in which it is distributed and performed 
among the participants, the group work will either be spoken of in terms of coop-
eration or collaboration. The group work described in the chapter will be generally 
expressed in terms of cooperation.
The opposite of cooperation or collaboration is ‘competition’. A small amount 
of competition between social agents makes for a healthy social system. It pre-
vents it from degrading and becoming inefficient. However, excessive levels of 
competition have inevitable negative consequences. Many of the top universities 
see their colleagues as “competitors”; in part cooperating, in part collaborating in 
research and joint degrees, and in part in competition for the brightest and best 
students and staff.
3  International and University Cooperation
International cooperation and collaboration of universities are forms of working 
together to attain the best results in student learning and research. International 
university cooperation is part of the much wider arena of international cooperation 
that has evolved since the end of the Cold War.
The topic of international university cooperation has long been on the agendas 
of governmental and institutional bodies, but it was not until a few years ago that 
it began to be considered an important aspect of the processes of education and 
research [6]. It has been prominent in recent times and has become a significant 
and important university activity.
In recent years, universities have managed to include international cooperation 
and international relations as integral to their missions and functions by assuming 
the responsibility of cooperating with other institutions. However, the development 
of international cooperation in university life has often been a laborious process 
and cooperation policy has developed into a set of organizational strategies [6]. 
International cooperation among universities is one of many in the range of uni-
versity activities which does not have a readily recognizable, directly visible pro-
file in terms of quality improvement.
Unfortunately, the expected benefits from international cooperation in univer-
sities are as yet unclear to the majority. It is sometimes considered as an unnec-
essary expense, an obligation, or as an activity undertaken purely for reasons of 
prestige. Despite these rather negative viewpoints, university cooperation has been 
recently successfully incorporated into the institutional structure of an increasing 
number of universities. Most universities currently have an office or administra-
tion in charge of international university cooperation, with a definite strategy and 
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an action plan, and carry out a series of international activities [7]. However, it is 
important not to confuse the mere fact of undertaking international activities with 
having an actual, plausible, effective, and beneficial policy of development coop-
eration. It must be understood that simply having a significant number of foreign 
students or some courses on international topics does not necessarily imply or 
mean that the concerned institution actually implements and practices real tangible 
international development cooperation.
In recent years, rising expectations have been generated with regard to the 
need to adopt new perspectives in actions of international university cooperation 
directed toward less-developed countries. However, universities need to attain 
a more secure and prominent situation in the arena of international development 
cooperation than many NGOs have apparently been able to manage in recent 
years. Therefore, university authorities should overcome budgetary constraints and 
other impediments in order to pursue the necessary efforts to enhance the incorpo-
ration of international cooperation in their institutions.
Technical international cooperation is one form of international university 
cooperation. Back in the nineteenth century, Alfred Nobel stated: “To spread 
knowledge is to spread well-being”. Technical cooperation could be said to 
have its origins in this premise and has certainly developed to its present state 
in accordance with this view. The Organization for Economic Cooperation and 
Development (OECD) defines technical cooperation as “the activities whose pri-
mary aim is to increase the level of knowledge, technologies, practical know-how 
or productive attitudes of the population of developing countries, that is to say, to 
increase their reserve of human intellectual capital or their ability to use their cur-
rent resources with greater efficiency” [3, 7]. As technical cooperation is the key 
issue of this chapter, a more comprehensive definition follows.
Technical cooperation can be defined as the branch of development cooperation 
that uses the provision of know-how in the form of personnel, training, research, 
and associated costs of development. It includes contributions to development 
primarily through the medium of education and training to increase the level of 
knowledge, skills, technical know-how, or productive aptitudes of the population 
of developing countries, which in turn increases their stock of human intellectual 
capital, or their capacity for more effective use of their existing factor endowment 
[3, 7].
The basic aim of technical cooperation is to support the ability of people and 
organizations in creating, adapting, strengthening, and sustaining their capacity 
to set their own objectives. Its aims are that countries or institutions with a more 
advanced level of development in certain areas contribute to the solution of spe-
cific problems of less-developed countries or institutions through the transference 
and interchange of scientific and technological capacity and of human and mate-
rial resources.
This cooperation mode considers education as the engine driving the transfor-
mation of expanding economies. Technical cooperation between developed and 
less-developed countries can take several forms such as expert services, scholar-
ships, transference of equipment and supplies, sending of bibliographical material, 
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and interchange of information and experience. Mobility is the area in which uni-
versities have incorporated international cooperation into their activities par excel-
lence. Today’s technical cooperation remains one of cooperation’s most visible 
aspects.
Technical cooperation is often associated with actions intended to strengthen 
individual and organizational capacity through offering wide-ranging technical 
opportunities to its beneficiaries. Technical cooperation can be specified as:
•	 Education cooperation—student, expert, and teacher exchange, language learn-
ing, joint degrees, and curricula developments;
•	 Research cooperation—carrying out joint research activities;
•	 Training cooperation—developing training programs and supplying training 
equipment and materials;
•	 Cultural cooperation—development-oriented social and cultural programs; and
•	 Scholarships.
With increasing globalization, countries’ economic and social development is 
increasingly determined by their scientific and technological capacity, knowledge 
production, and volume of information flow. Universities cannot excuse them-
selves from the discussion of these development issues. Universities have become 
fundamental actors in international cooperation, especially as far as technical 
cooperation is concerned.
4  Multicultural Experiences Gained by Studying Abroad 
and Creativity
The main forms of international technical cooperation in universities are student, 
expert, teacher, volunteer, administrative, and academic exchanges; traineeship; 
carrying out joint research activities with recipient countries or institutions; devel-
opment-oriented social and cultural programs; and scholarships. All these forms 
of international technical cooperation require living and studying abroad and the 
attainment of multicultural experience. Multicultural experiences gained from 
studying and residence abroad differ significantly to experiences acquired as a 
result of travel or short visits, which by their nature and duration provide merely 
superficial introduction to new cultures.
4.1  Studying Abroad and the Data
Developing students’ awareness and understanding of different world outlooks, 
perspectives, and cultures is of prime significance in properly equipping and 
preparing them with the knowledge and skills required to meet today’s globally 
connected world demands [8, 9]. Studying abroad is one area which promotes 
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the development of students’ cultural awareness. Study abroad programs can be 
defined as “all educational programs that occur in a foreign country outside the 
country of origin or citizenship, that offering students the opportunity to earn 
knowledge through academic credits or degrees through international experience” 
[8, 10].
Studying abroad allows students to expand their knowledge of other cultures, 
languages, and lifestyles to better equip themselves to face the needs, demands, 
and opportunities of an increasingly globalized labor market, and to increase their 
capacity for self-reflection, self-reliance, and self-confidence. Furthermore, it ben-
efits students by providing an increasingly mature and objective perception of their 
home and of foreign countries, and equips them with intercultural communica-
tion skills. However, many of these positive outcomes of study abroad programs 
have overly relied on students’ self-reported affective benefits such as primarily 
and overly subjective perceptions of personal well-being, feelings toward foreign 
countries, and increased levels of intercultural awareness. Some countries, particu-
larly in the European Union, have established policies and schemes that actively 
seek to promote such mobility to encourage intercultural contacts and help create 
social networks.
In 2009, almost 3.7 million students studied in countries other than their coun-
try of citizenship or origin, representing an increase of more than 6 % over the 
previous year. The average student age in this group was 25 and they attended 
universities, colleges, technical training institutes, community colleges, nursing 
schools, research laboratories, centers of excellence, and distance learning centers 
[11]. The largest numbers of students studying abroad were from China, South 
Korea, India, and Saudi Arabia. Asians accounted for 52 % of all students study-
ing abroad worldwide. More than 1.3 million students studied English abroad in 
2011 [11].
The 32 OECD countries attract the majority of students studying worldwide in 
countries other than their country of citizenship or origin; just slightly less than 
four out of five, (32 %) of them are from other OECD countries. Asia is generally 
the largest source area of foreign students, contributing 51 % of the total in OECD 
countries. They have a particularly strong presence in Australia, Japan, and South 
Korea, where they account for more than 75 % of foreign students. Europeans 
form the second largest group, accounting for 24.4 % of foreign students, fol-
lowed by Africa with 10 %, Latin America and the Caribbean with 6 %, and North 
America with 3.7 % [11].
The United States hosts more of the world’s 4.5 million foreign students than 
any other country, with almost double the number hosted by the United Kingdom, 
the second leading host country [12]. According to the 2014 ‘Open Doors Report 
on International Educational Exchange’, released on November 17, 2014, and 
issued by the Institute of International Education in partnership with the US 
Department of State’s Bureau of Educational and Cultural Affairs, 886,052 for-
eign students joined American higher education institutions during the academic 
year 2013/14 [12]. The number of foreign students in the U.S. witnessed its eighth 
consecutive annual increase during that year, where the total number of foreign 
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students increased in 2013/14 by 8 % to a record high of 66,408 more foreign stu-
dents enrolled in US higher education compared to the previous year. Students 
from China and Saudi Arabia together accounted for 73 % of the growth, while 
India, Brazil, Iran, and Kuwait together accounted for 18 % of the growth.
The growth was largely driven by Chinese undergraduate student numbers. 
Their enrollments increased by 17 % in total to more than 274,000, and by 18 % 
at the undergraduate level. Currently 31 % of all foreign students in the U.S. are 
from China. In 2013/2014 numbers of students from India increased by 6 %, to 
102,673, following three consecutive years of decline. The increase was driven by 
graduate level enrollment.
The fastest growing student populations in the U.S. in 2013/14 were from coun-
tries whose governments are investing heavily in scholarships for international 
studies, such as Brazil, Saudi Arabia, and Kuwait. There was a 22 % increase 
in students from Brazil, to a total of more than 13,000. This increase was due to 
the volume of undergraduate students going to the U.S. on scholarships from the 
Brazilian Government’s Brazil Scientific Mobility Program. There was a 21 % 
increase in the number of students from Saudi Arabia raising their number to 6 % 
of the total number of foreign students in the U.S. There were nearly 54,000 Saudi 
students in the U.S., largely funded by the Saudi government scholarship pro-
gram, which was then approaching its 11th year. On a smaller scale, the continued 
expansion of Kuwaiti government scholarship programs led to 43 % more students 
coming from Kuwait. There were more than 7300 Kuwaiti students in the U.S. in 
2013/14 [12].
In 2013/2014 the overall number of foreign students in the U.S. had increased 
by 72 % since 2000. Compared to the numbers as had been reported in Open 
Doors 2000, there were five times as many Chinese students on U.S. campuses, 
almost two and a half times as many Indian students, seven and a half times as 
many Vietnamese students, and more than 10 times as many Saudis.
On the other hand, there are large variations between countries in the percent-
age of foreign students enrolled in their tertiary student body. In Australia, foreign 
students represent 21.6 % of tertiary students. They represent 15.3 % of tertiary 
students in the United Kingdom, 15.1 % in Austria, 14.9 % in Switzerland, and 
14.6 % in New Zealand. In contrast, the proportion in Chile, Estonia, Poland, and 
Slovenia is less than 2 % [8].
According to the 2014 “Open Doors Report on International Educational 
Exchange”, 289,408 American students studied abroad for academic credit from 
their U.S. colleges and universities. Although the 2 % increase represents a 
slightly slower rate of growth than the previous year, the number of U.S. students 
studying abroad has more than doubled in the last 15 years [12].
2013 statistics from the Saudi Ministry of Education indicate that the total 
number of Saudi students studying abroad was 149,742, of whom 69,235 were 
studying in the U.S., which was a higher number than reported in the “Open 
Doors” reports [13]. The number of Saudi students in the Arab countries amounted 
to 16,364 students. The statistics show that Britain came in third place with 14,459 
Saudi students, followed by 13,801 in Canada, 8,789 in Australia, 2,049 in New 
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Zealand, 1,143 in China, and 1,105 on scholarship in Malaysia. The statistical 
tables indicate that of the Saudi students 50.2 % are undergraduates, 21.2 % are 
master’s students, 5.6 % are doctoral students, and 2.0 % are fellowship students, 
while the rest are doing English studies in preparation for getting accepted into a 
degree program. The tables show that the female proportion of the total scholar-
ships amounted to 25.4 %, while the proportion of males is 74.6 % [13].
Nearly 32,000 non-Saudi students representing more than 155 countries are 
currently studying in Saudi universities on KSA Government fellowships. The 
majority of these fellowship recipients are from the Arab and Islamic countries, 
including Yemen, Syria, Egypt, Sudan, Jordan, Libya, Tunisia, Algeria, Morocco, 
Mauritania, Pakistan, and Indonesia.
4.2  Creativity
The rise in creativity research is often attributed to Guildford’s presiden-
tial address to the American Psychological Association, in which he acted as 
an advocate for the scientific research of topics related to creativity [14, 15]. 
Psychological research in creativity has been ongoing for over six decades and has 
been applied across a wide range of disciplines.
Creativity is a phenomenon whereby something new, practical, and in some 
way valuable is created (such as an idea, a literary work, painting, musical compo-
sition, a solution, an invention, etc.) However, the manner in which the term crea-
tivity has been applied varies widely from study to study. Moreover, creativity is a 
multidimensional construct for which many different definitions have been applied 
[16–18]. For instance, the published definitions of creativity document a wide 
range of standards including uniqueness, usefulness, artistic quality, and accessi-
bility [19].
In addition, research in creativity is multidisciplinary, including developmen-
tal studies, education, business sectors, and clinical psychology [19]. Researchers 
have explored various aspects of creativity including, but not limited to, cogni-
tion, motivation, personality, and environment. Therefore, creativity research can 
broadly be organized into four themes. They are the creative person (personality 
characteristics, cognition, and motivational states), the creative process (creative 
thinking and production), the creative product (criteria for creative products), and 
the creative press (environmental influences).
Creative thinking requires the abilities to generate and apply novel ideas, to 
divergent processing and open-ended problem solving [20–23]. In today’s age of 
technology and global competition, creative thinking is an increasingly important 
skill for students to develop.
The link between studying abroad and enhanced creativity was first made by 
Maddux and Galinsky [24]. They found that students who spent time overseas 
were more likely to come up with innovative insights. However, the authors could 
not establish causality nor say for certain that the experience was transformative 
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and admitted it was possible that people who choose to study outside their home 
country are more creative to begin with.
A newer published research [20] provides the best evidence yet that studying 
in foreign countries boosts and enhances student creativity. The research demon-
strated that a semester abroad leads to higher creativity scores on two different 
tests.
4.3  Multicultural Experiences and Creative Thinking
Multicultural experiences gained from studying abroad are different experiences 
both quantitatively and qualitatively than the experiences resulting from trave-
ling or short visits, which provide only a superficial or shallow introduction to a 
new culture. Multicultural experience depends on living abroad, and the extensive 
interactions with members of foreign cultures [25].
Research investigating the relationship between multicultural experience gained 
from studying abroad and creativity shows that individuals who studied abroad 
demonstrate increased interest in travel, art, foreign languages, history, and archi-
tecture which increases their assessment of esthetics, which is a frequently cited 
characteristic of creative individuals [26–28].
Research examining the outcomes of study abroad programs shows that study-
ing abroad leads to several positive affective gains such as promoting students’ cul-
tural and personal development by providing experiences that facilitate international 
awareness, cross-cultural communication skills, and self-confidence [8, 10, 29], all 
of which significantly relate to greater creative performance, including the exten-
sion and combination of conceptual boundaries and flexibility in recruiting and syn-
thesizing information [30–32].
Lee et al. [20] presented an experimental study that highlights the value of 
multicultural experiences for both culture specific and domain general creative 
thinking and concluded that studying abroad benefits creative thinking. They 
assembled three groups of undergraduate students from a large university in the 
American south. Each group consisted of 45 students, i.e., 45 students who had 
studied abroad, 45 who were planning to study abroad, and 45 who had no interest 
in studying abroad. All students in the three groups completed two creativity tests: 
the Cultural Creativity Test (CCT) and the Abbreviated Torrance Test for Adults 
(ATTA).
On both tests, the students who had studied abroad significantly outperformed 
the other two groups. On the Cultural Creativity Test, students who had studied 
abroad were deemed to have recruited and combined intellectual resources from 
various cultural frameworks to generate ideas and solutions that were richer 
in description, detail, and humor than those generated by students in the other 
groups, including the group planning to study abroad. Multicultural experiences 
involve the accumulation and integration of learned routines and conventional 
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knowledge from a new culture, as well as practice switching mentally between dif-
ferent cultural worldviews [30, 31, 33].
The results demonstrated that students who had studied abroad generated more 
original ideas on both a culture specific and a domain general creativity test com-
pared with students who had not studied abroad. There were no significant differ-
ences between students who had studied abroad and those who had not studied 
abroad on traditional indicators of academic achievement. However, Lee’s study 
indicated that the actual immersion in a foreign culture is related to superior crea-
tive thinking, while this is not demonstrably the case when there is mere inter-
est in foreign cultures without the actual immersion and its accompanying cultural 
experience.
In contrast to expectations, these results indicate that increased creative think-
ing gained from studying abroad is not limited to culture specific activities, but 
also transfers to performance on culturally neutral activities. The positive relation-
ship between studying abroad and general creative thinking has important rami-
fications for the impact of cultural experiences on individuals’ overall cognitive 
capacities and their approaches to creative problems.
Based on their findings, the researchers suggested that cultural experiences 
gained from living abroad have wide-ranging beneficial impact on students’ 
creativity, including the facilitation of complex cognitive processes involved in 
developing innovative solutions and promoting creative thinking. These findings 
combined with the results that demonstrate superior creative thinking among stu-
dents who had studied abroad support the claim that the actual immersion in a 
foreign culture by studying abroad enhances creative thinking. Their findings sug-
gest that studying abroad provides a means of gaining creative thinking skills and 
abilities.
5  Best Practice
Three examples of best practices are presented: International cooperation in higher 
education in Saudi Arabia in general and in King Abdulaziz University (KAU) in 
particular, the policy of international university cooperation and its application 
in one of the top-ranking world-class universities: the Copenhagen University in 
Denmark, and one of the world’s most prestigious programs for international tech-
nical cooperation: the ‘Fulbright’ scholarship program.
5.1  International Cooperation in Saudi Higher Education
International cooperation in higher education in Saudi Arabia is a crucial stra-
tegic goal of the Ministry of Education that aims to develop, improve, enhance, 
and raise the level of higher education in Saudi Arabia in cooperation with 
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distinguished Arab, regional and international higher educational organizations 
and institutions. It seeks to achieve this through the signing of international agree-
ments and alliances, and the building of international partnerships and consolida-
tion in the areas of culture, science, academia, and research [34].
The ministry established the “General Administration for International 
Cooperation” within its administrative structure, and provided it with ample 
human and material resources. This was established in line with the ministry’s 
strongly held conviction that international cooperation is an important mecha-
nism and an intrinsically valuable development, when carefully implemented 
through higher educational policies. It also endeavors to ensure the development 
and documentation of cognitive and cultural relations with various internationally 
prestigious highly developed universities and organizations under the aegis of for-
mal agreements, alliances, and memorandums of understanding, in line with the 
Kingdom’s public policies and chosen strategic direction.
The general objective of the General Administration of International 
Cooperation is to ensure effective mutually beneficial coordination with govern-
ment and private universities and higher education and academic research agencies 
outside the Kingdom.
The administration has an important role in building bridges of knowledge 
between Saudi universities and internationally prestigious and distinguished 
higher educational universities. It seeks to promote knowledge and cultural 
exchange through expansion of scholarships and exchanges. It coordinates train-
ing programs, seminars, conferences, congresses, and international exhibitions, 
and raises the level of performance and development of international cooperation 
in the various fields of knowledge. The administration is entrusted with drafting 
rules and regulations that govern the establishment and practicalities of relations 
with international higher educational establishments, bodies, and organizations. 
The administration is always eager to contribute to, highlight, and reinforce Saudi 
Arabia’s general development especially in the field of higher education, which 
has witnessed unparalleled quantitative and qualitative expansion in all areas of 
the Kingdom in recent years.
The General Administration of International Cooperation has three depart-
ments: the International Cooperation Department, the Agreements and Joint 
Committees Department, and the Department of Exhibitions.
The ministry and the Saudi universities have signed a number of memorandums 
of cooperation and service contracts with ministries and prestigious international 
universities on different continents. They have participated in joint committees and 
established effective ongoing channels of communication with numerous world-
wide scientific institutions.
Each Saudi university has a special administration or center for international 
cooperation or relations. The main responsibility of such bodies is the develop-
ment, monitoring, and guidance of international partnerships, programs, and 
activities, and the promotion of such bodies and activities in order to facilitate 
international student and staff exchanges and international recruitment. They 
also aim to create a wider range of study opportunities for students, professors, 
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and staff and to enable increasing international benchmarking of university pro-
grams. They also offer program advice and provide various training and educa-
tional opportunities. Their services are geared toward mobile student/professor 
exchange, promotion of international exchange research projects, international 
funding, and the university staff tasked with designing and developing new 
projects.
5.1.1  KAU Administration of International Agreements
KAU has established its “Administration of International Agreements” to organ-
ize, follow up, and develop international agreements between the university and 
international universities, research centers, and scientific institutions. The aim 
of such efforts is to accelerate the university’s anticipated scientific progress 
and expedite technology transfer from the world’s most prestigious universities 
and scientific institutes to KAU. The administration also prepares a fully auto-
mated management system of international agreements and service contracts, and 
ensures adequate budgetary provisions are in place for effective task design and 
implementation.
The structure of the administration is illustrated in Fig. 1. The administra-
tion consists of five units under the management of the general supervisor of the 
administration who is under the supervision of the Director (President) of the 
University. These units are as follows:
•	 Research Agreements Unit
•	 Educational Agreements Unit
•	 Creative and Innovative Agreements Unit
University Director
(President)





















Fig. 1  The structure of the administration
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•	 Administrative and Training Agreements Unit
•	 Academic Accreditation and Classification Agreements Unit.
To ensure administrative effectiveness, the University Vice-Presidents are tasked 
with the following responsibilities concerning international agreements:
•	 The Vice-President for Graduate Studies and Scientific Research supervises 
agreements concerning graduate studies and scientific research.
•	 The Vice-President for Academic Affairs supervises agreements concerning 
educational services.
•	 The Vice-President for Business and Knowledge Creativity supervises agree-
ments concerning creativity, innovation services, and inventions.
•	 The University Vice-President supervises agreements concerning administrative 
services and training.
•	 The Vice-President for Development supervises agreements concerning cultural, 
quality, and academic accreditation and concerning classification and ranking of 
the university.
King Abdulaziz University has established joint international cooperation agree-
ments and service contracts with many of the world’s distinguished universities 
and educational institutions. There are currently more than 75 operational ser-
vice contracts and several other agreements and memorandums of understanding 
between KAU and universities, scientific institutions, and specialized companies 
in 23 countries ranging from the United Stated of America, Canada, and Argentina 
in the Americas to Great Britain, France, Spain, Germany, Finland, Switzerland, 
and Turkey in Europe to China, Korea, and Japan in Asia to Australia and New 
Zealand. These agreements and service contracts specialize in the implementa-
tion of joint research projects and patents; the exchange of students, staff, faculty 
members, and scientific expertise; the establishment of joint graduate programs; 
curriculum development; development of distance education; training programs 
and rehabilitation of medical graduate students; and training faculty members. 
Figures 2, 3, 4, 5 and 6 show the signing ceremonies of some recent agreements 
and service contracts.
The service contract signed with Tokai University in Japan in February 2012 is 
an example of a joint cooperation and service contract signed by the university and 
of its beneficial consequences. It was entered into in order to facilitate transfer of 
expertise in designing, manufacturing, and testing solar-powered drones (airplanes 
without pilots) used for civilian purposes. The contract was initially for three 
years. Seven KAU faculty members, 10 KAU students, seven Tokai University 
faculty members, and 11 Tokai University students all jointly participated in the 
project. The drone was designed and manufactured with a wingspan of 3.75 m 
and was capable of flying for 8 h continuously in daylight at a maximum speed of 
50 km/h. It was named “Solar Falcon-1” and was successfully tested. Several sci-
entific research papers have been based on this innovative project and published. 
Figure 7 shows the ‘Solar Falcon-1’ drone.
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Fig. 2  Signing the extension of the Service Contract with Tokai University
Fig. 3  Negotiating the Service Contract with Sumitomo Chemical Co., Japan
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Fig. 4  Signing the memorandum of understanding with Osaka University, Japan
Fig. 5  Signing the memorandum of understanding with Kyoto University, Japan
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Due to the success achieved in the first phase, which culminated in the suc-
cessful manufacture and testing of the drone, and in order to further benefit from 
the Japanese experience, it was agreed to extend the project’s second phase so as 
to design, manufacture, and test the prototype drone’s successor “Solar Falcon-2”. 
This drone has a 7 m wingspan and is capable of flying in daylight and at night for 
five days consecutively at a maximum speed of 40 km/h. In view of this success, 
an extension of the service contract has been signed for a fourth year.
5.2  International Cooperation at the University of 
Copenhagen
The University of Copenhagen (UCPH) was founded in 1479 and is the oldest 
and second largest university and research institution in Denmark. It is known as 
Scandinavia’s Harvard University. It became a center of Roman Catholic theologi-
cal studies but also had faculties for the study of law, medicine, and philosophy 
[35]. UCPH has an annual budget of approximately one billion euros. It aims to 
prepare students for a broad range of employment opportunities in the private and 
public sectors.
The university has in excess of 43,800 enrolled students, including 23,500 
undergraduate students, more than 17,000 graduate students, and more than 2,900 
doctoral students. The student body also includes more than 5,700 international 
Fig. 6  Signing the momentum of understanding with Seoul National University, Korea
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students including exchange students, guest students, and full-degree students. 
It has more than 4,800 academic staff and more than 9,600 full-time employees, 
more than 4,300 of whom are employed in technical and administrative capaci-
ties. The university has four campuses located in and around Copenhagen, with its 
headquarters located in the city center. It has six faculties and approximately 100 
departments and research centers. The majority of courses are taught in Danish 
while many courses are also offered in English and a few are offered in German.
The 2014 Academic Ranking of World Universities, published by Shanghai 
Jiao Tong University, ranks UCPH as the best university in Denmark and 
Fig. 7  shows the ‘Solar Falcon-1’ drone. a ‘Solar Falcon-1’ on the ground. b ‘Solar Falcon-1’ in 
flight above the university buildings
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Scandinavia, the 8th best university in Europe, and 39th in the Top 500 World 
Universities ranking [36]. It is ranked 45th in the 2014 QS World University 
Rankings and 13th in Europe [37–39]. However, in the Times Higher Education 
World University Rankings for 2014, UCPH is ranked 160th overall in the world 
[40]. In 2013, according to the University Ranking by Academic Performance, 
UCPH is the best university in Denmark and the 25th best university in the world 
[41]. The university has had eight alumni become Nobel Prize winners and has 
produced one Turing Award recipient [35, 42].
5.2.1  International Cooperation: Policy and Application
The international strategic policy of UCPH is to attract top talent from around the 
world. The university strenuously works to develop its position as a world-class 
university by providing researchers and students with excellent opportunities for 
cooperation and exchange with other national and international universities [35]. 
The university cooperates with universities worldwide.
Based on the university’s scientific foundation and its continuing endeav-
ors to strengthen research excellence, the strategy covers three selected focus 
areas: improving education, strengthening external collaboration worldwide, and 
strengthening internal collaboration and shared identity.
UCPH has established an international graduate talent program with grants for 
international graduate students and faculty. It offers more than 50 master’s pro-
grams taught in English, more than 150 exchange agreements worldwide, and 800 
Erasmus agreements [35].
The university has several thousand foreign students, of whom about half come 
from Nordic countries. In excess of 1,000 UCPH students study abroad at its inter-
national partner universities. The university offers a wide range of graduate degrees 
in English and numerous courses in English for exchange and guest students.
UCPH participates in a range of international networks and alliances to cooper-
ate with partner institutions, share knowledge, and gain influence on education and 
research policies. It also participates in several international education programs. 
It is a member of the prestigious International Alliance of Research Universities 
(IARU) which also has members from other leading research universities in the 
world. UCPH is also represented at a number of institutes and centers worldwide.
UNICA Network
The “Institutional Network of the Universities from the Capitals of Europe” 
(UNICA), founded in 1990, is among the five leading institutional academic uni-
versity networks in Europe. UNICA consists of 46 universities from 35 European 
capitals and has over 150,000 employees and 1,800,000 students.
UNICA provides a forum in which universities can reflect on the demands 
of strategic change in university research, education, and administration. It 
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endeavors to promote academic knowledge and excellence as well as integration 
and cooperation between the member universities. It also seeks to be a driving 
force in the development of the Bologna process and to facilitate the integration 
of Eastern and Central European universities into the European Higher Education 
Area [33, 43]. It also provides universities with information on European initia-
tives and programs, and supports them in cooperative projects.
UNICA holds a student conference once every two years focusing on European 
educational issues and policies. The conference provides European students with 
the opportunity to exchange views and experiences.
UNICA has a number of working groups such as Equal Opportunities, Science 
Park and Incubators, Urban Issues, Disability, and groups dedicated to special needs 
students. It also organizes a number of annual seminars regarding relevant and cur-
rent issues for the pooling of experiences concerning EU fund-raising for research.
IARU Alliance
The University of Copenhagen is a member of the prestigious “International 
Alliance of Research Universities” (IARU), established in 2007, along with 
University of California, Berkeley, University of Cambridge, University of 
Oxford, University of Tokyo, Yale University, the Australian National University, 
ETH Zürich, the National University of Singapore, and the University of Beijing 
[39, 44]. These top ten world’s leading research-intensive universities share simi-
lar visions and are all internationally recognized as being world-class universities, 
which is reflected in the nature and scope of their shared research project topics.
The alliance’s main objective is to provide graduate students and researchers at 
member universities with the opportunity to participate in international research 
and research-based teaching with a global outlook. Its activities and venues in pur-
suit of this objective include research projects, graduate student conferences, sum-
mer programs, workshops, conferences, and congresses.
IARU members’ students have the opportunity to engage critically as global 
citizens in an increasingly interconnected world through the Global Summer 
Program, and by means of fellowships and internships. Besides enriching students, 
the alliance also brings considerable diversity in the promotion of institutional 
collaborative working among its members, inter-university networking, and staff 
development. Members participate in the alliance’s various activities in accord-
ance with their own particular needs and objectives [45].
5.2.2  Research Collaboration and University Partners
The diversity of academic environments and scientific approaches is UCPH’s 
distinguishing feature and strength. Partnerships between the university and its 
national and international research partners enhance the quality of its research and 
study programs.
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The university maintains a substantial number of partnerships with universi-
ties worldwide. More than 140 bilateral partnerships, numerous institute partner-
ships, and hundreds of Erasmus agreements are designed to increase students’ 
mobility, offering them opportunities to augment their academic training abroad 
with the accompanying beneficial intercultural experiences. The partner universi-
ties include 46 in the US, 17 in Australia, 12 in Canada, 10 in Japan, seven in 
New Zealand, five in Germany, and one in each of Argentina, Cuba, Peru, Poland, 
Sweden, Syria, and Jordan. The university also exchanges students and staff with 
a large number of partner institutions through the Erasmus and Nordplus programs 
and by means of state bilateral agreements.
UCPH generally prefers to establish university-wide agreements when a num-
ber of faculties express such interest. University-wide agreements are intended as 
umbrella agreements and it is acceptable to maintain or establish department, fac-
ulty, or institutional agreements within and under the aegis of the university agree-
ment. These partnerships are the framework for foreign students and researchers to 
study or conduct research at the university. Fruitful partnerships are established in 




•	 Joint research collaboration
•	 Staff exchange
•	 Erasmus staff training
•	 Erasmus teacher training
•	 Strategic partnerships
5.2.3  The University of Copenhagen’s Research and Innovation 
Council
UCPH’s Research and Innovation (R&I) Council is responsible for identifying and 
pursuing the university’s strategic development within research, innovation, and 
business collaboration, and for prioritizing how the university shall publicize its 
activities externally [46]. The council works in accordance with UCPH’s strategic 
goals.
The objective of the council is to determine how strategic development is best 
supported by the organization, to secure increased external funding, and to initiate 
an increasing number of collaborative relationships with private and public enti-
ties globally. The council prompts general initiatives within research and innova-
tion that complement the faculties’ own initiatives. It also coordinates research and 
innovation (R&I) work conducted at the faculties by R&I faculty representatives 
and makes recommendations and suggestions aimed at improving the university’s 
researcher-oriented service.
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5.3  Fulbright Scholarship Program
5.3.1  The Fulbright Program
The flagship Fulbright Program is a U.S.-based program of highly competitive, 
eligibility-based grants for international educational exchange for students, schol-
ars, teachers, professionals, scientists, and artists to study, conduct research, or 
exercise their talents outside the U.S. Under the program’s aegis eligible citizens 
of other countries outside the U.S. may qualify to do likewise in the United States. 
It was founded by U.S. Senator J. William Fulbright in 1946 [47].
The Fulbright Program is sponsored by the U.S. Department of State’s Bureau 
of Educational and Cultural Affairs. Additional direct and in-kind support is pro-
vided by partner governments, foundations, corporations, and host institutions 
both in and outside the U.S. [48].
The program was established to promote peace and mutual understand-
ing between individuals, institutions, and future leaders, wherever they may be, 
through the educational exchange of persons, knowledge, and skills, and thereby 
increase the likelihood of nations finally learning to live and coexist in peace and 
friendship [49]. During their grants, grantees meet, work, live with, and learn from 
host countries’ inhabitants, sharing daily cultural experiences.
The program facilitates cultural exchange through direct interaction between 
individuals. Through engagement in the community, individuals interact with their 
hosts in an atmosphere of openness, academic integrity, and intellectual freedom, 
thereby promoting mutual cultural understanding.
The Fulbright Program is one of the most prestigious awards programs world-
wide and is ultimately managed by the Institute of International Education (IIE) 
[47, 48, 50]. On a country by country basis, bi-national Fulbright Commissions 
administer and oversee the program in 50 countries. In countries that have an 
active program but lack a Fulbright Commission, the program is overseen and 
supervised by the Public Affairs Sections of US embassies.
Since its inception, the program has operated on a bi-national basis; each coun-
try active in the Fulbright Program has entered into an agreement with the U.S. 
Government. Approximately 325,400 Fulbrighters, 122,800 from the United States 
and 202,600 from other countries, have participated in the program since its start 
more than sixty years ago. Approximately 8,000 grants are awarded annually by 
the program. Currently, the program operates in over 155 countries worldwide. 
The Congressional appropriation for the Fulbright Program in the fiscal year 2013 
was $242.8 million.
5.3.2  Programs and Grants
The Fulbright Program works in two ways: eligible U.S. citizens receive funding 
to go to foreign countries through the U.S. Student Program, US Scholar Program, 
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and Teacher Exchange Program; and eligible non-U.S. citizens receive funding 
to go to the U.S. via the Foreign Student Program, Visiting Scholar Program, or 
Teacher Exchange Program [47].
Recommended candidates for Fulbright grants should have high academic 
achievement, a compelling project proposal, demonstrable leadership potential, 
and the flexibility and adaptability required for successful interaction with the tar-
get foreign host community [47]. Fulbright grants are offered in almost all aca-
demic disciplines: fine arts, humanities, social sciences, mathematics, natural and 
physical sciences, and professional and applied sciences. Grants do not cover clin-
ical medical research involving patient contact [47, 49].
Student Grants
The U.S. Student Program offers fellowships for U.S. graduating seniors, gradu-
ate students, young professionals, and artists to research, study, or teach English 
abroad for one academic year. Similarly, the Foreign Student Program enables 
graduate students, young professionals, and artists from outside the US to conduct 
research and study in the United States. Some scholarships are renewed after the 
initial year of study [47].
The program currently awards approximately 1,900 grants annually in all fields 
of study, and operates in more than 140 countries worldwide. It provides grants 
for individually designed study/research projects, English Teaching Assistant 
Programs, or Fulbright-mtvU musical Fellowships.
The study/research grant category includes projects in both the academic and 
arts fields. Applicants for these grants design their own projects and typically 
work with advisers at foreign universities or other institutes of higher education. 
The International Fulbright Science and Technology Award is intended to support 
doctoral study at leading U.S. institutions in science, technology, engineering, or 
related fields for outstanding foreign students.
The Fulbright Foreign Language Teaching Assistant Program provides oppor-
tunities for young English teachers from overseas to develop and polish their 
teaching skills and expand their knowledge of American culture and society while 
enriching the quality of instruction of foreign languages at U.S. colleges and uni-
versities. U.S. grantees are also placed in overseas schools to supplement local 
English language instruction and to provide a native speaker presence in class-
rooms [47].
The Fulbright-mtvU Fellowships award up to four U.S. students the opportu-
nity to study the power of music as a cultural force abroad and to conduct research 
for one academic year on projects of their own design. The projects should con-
cern a chosen aspect of international musical culture and focus on contemporary 
or popular music as a cultural force for expression [47].
Travel grants are designed to supplement an award from any source that does 
not provide for international travel or to supplement students’ own funds for study/
research.
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Scholar Grants
Fulbright helps faculty and administrators build a “multiplier effect” by infus-
ing cross-cultural perspectives into curricula, revitalizing teaching methods, and 
opening doors for international colleagues and students. The Fulbright Scholar 
Program includes the U.S. Scholar Program, the U.S. Specialist Program, the 
Visiting Scholar Program, the Scholar-in-Residence Program, and the Regional 
Network for Applied Research Program [47, 51, 52].
The Council for International Exchange of Scholars (CIES) is responsible for 
conducting international exchange programs for scholars and university adminis-
trators [49–53]. The CIES maintains strong ties with the higher education com-
munity in the U.S. and worldwide and collaborates with a network of bi-national 
Fulbright Commissions in 50 countries and 90 U.S. diplomatic posts around the 
world. To date, CIES has placed close to 50,000 scholars in over 140 countries 
and more than 45,000 overseas scholars have visited U.S. colleges, universities, 
and research institutions through programs for U.S. scholars, visiting scholars, and 
U.S. institutions.
The U.S. Scholar Program offers American faculty members, scholars, and pro-
fessionals fellowships to go abroad to lecture and/or conduct research for up to a 
year [47]. The program attracts approximately 800 U.S. faculty and professionals 
annually to more than 140 countries to lecture, teach, and conduct research in a 
wide variety of academic and professional fields. Scholars contribute not only to 
their host institutions, but also to their home universities and colleges.
The program also includes the U.S. Distinguished Chairs Program which com-
prises approximately 40 distinguished lecturing, distinguished research, and dis-
tinguished lecturing/research awards for 3- to 12-month periods [47, 52]. These 
awards are viewed as among the most prestigious appointments in the Fulbright 
Scholar Program. Candidates should be outstanding scholars with significant pub-
lications to their name and outstanding teaching records [51–53].
The U.S. Specialist Program promotes linkages between U.S. faculty and pro-
fessionals with their counterparts at host institutions overseas by serving as expert 
consultants on curriculum or faculty development, institutional planning, and 
related subjects at overseas academic institutions [47, 51]. The program awards 
grants for short-term collaborative projects in over 140 countries and 24 academic 
disciplines.
The International Education Administrator (IEA) Seminars is a 2-week pro-
gram open to experienced U.S. international education administrators and other 
senior higher education officials to engage in a comparative study of the society, 
culture, and higher education systems of France, Germany, India, Japan, or South 
Korea [47].
There are other U.S. scholar programs such as the Fulbright Postdoctoral 
Scholar Awards for U.S. scholars who have recently completed their doctoral 
degree (or other terminal degree), and the Fulbright-Fogarty U.S. Scholar Grants 
intended to promote post-doctoral research in public health in resource-limited set-
tings [47, 51].
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The Visiting Scholar Programs provide American colleges, universities, and 
research institutions a key resource to support their internationalization by bring-
ing foreign scholars to lecture and/or conduct post-doctoral or advanced research 
for up to a year at U.S. colleges and universities [51]. Approximately 850 faculty 
and professionals from more than 155 countries receive Fulbright grants each year. 
The program links campuses around the world and introduces new ideas and con-
tacts to students, faculty, and administrators [47].
The Visiting Scholar Enrichment Programs offer a variety of enrichment activi-
ties in different locations throughout the academic year to enable visiting scholars 
to better experience America and to increase mutual understanding between the 
people of the U.S. and other countries [51, 52].
The Scholar-in-Residence (S-I-R) Program brings foreign scholars to U.S. col-
leges and universities for up to a year to assist in the internationalization of U.S. 
campuses, curriculum, and communities, to teach in their areas of expertise, and 
to provide a cross-cultural or international perspective to promote curriculum and 
program development [47, 51, 52].
The Outreach Lecturing Fund (OLF) provides funding for campuses to host 
Fulbright Visiting Scholars who are already in the United States for short-term 
engagements to give lectures and discuss and exchange ideas.
The Regional Network of Scholars Program brings together a network of junior 
scholars, professionals, and mid-career applied researchers from the United States, 
Brazil, Canada, and other Western Hemisphere nations for a series of three sem-
inar meetings and a Fulbright exchange experience in a year-long program that 
includes multidisciplinary, team-based research. The program fosters collaborative 
and multidisciplinary research to address challenging regional issues and produce 
tangible results [47, 51].
The Fulbright Arctic Initiative Program for scholars, professionals, and applied 
researchers from the United States, Canada, Denmark, Finland, Iceland, Norway, 
Russia, and Sweden consists of a series of three seminar meetings and a Fulbright 
exchange experience.
Teachers’ Programs
A portion of the Fulbright Program is a Congressional appropriation to the United 
States Department of Education (USDE) for the Fulbright-Hays Program. These 
grants are awarded to individual U.S. pre-teachers, teachers and administrators, 
pre-doctoral students and post-doctoral faculty, as well as to U.S. institutions and 
organizations. Funding supports research and overseas training efforts, which 
focus on non-Western foreign languages and area studies [47, 54].
The Teacher Exchange Program supports one-to-one exchanges of teachers 
from secondary schools and a small number of post-secondary institutions abroad 
for a semester to pursue individual projects, conduct research, and lead master 
classes or seminars [55].
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The Hubert H. Humphrey Program for Professionals brings outstanding mid-
career professionals from the developing world and societies in transition to the 
U.S. for one year. Fellows participate in a non-degree program of academic study 
and gain professional experience.
5.3.3  Benefits of the Program
It is worth repeating, as was previously stated, that the program was established 
to promote peace and mutual understanding between individuals, institutions, and 
future leaders, wherever they may be, through the educational exchange of per-
sons, knowledge, and skills, thereby increasing the likelihood of nations finally 
learning to live and coexist in peace and harmony [49].
The program facilitates cultural exchange through direct interaction on an indi-
vidual basis by enabling individuals to meet, work, live with, and learn from the 
host country’s inhabitants, sharing daily cultural experiences. Through engage-
ment in the community, individuals interact with their hosts on a one-to-one basis 
in an atmosphere of openness, academic integrity, and intellectual freedom, which 
invariably and inevitably aids in the promotion of mutual cultural understanding. It 
also assists in the internationalization of campuses, curriculum, and communities.
Fulbright alumni have occupied, and are currently occupying, key roles in gov-
ernment, academia, and industry, and are therefore in positions where they are able 
to influence national and international relations and polices. There have been 10 
program alumni elected to the U.S. Congress, 18 have served as heads of state 
or government, and one has served as United Nations Secretary General [56]. 
The Nobel Prize has been awarded to 53 program alumni and 78 have received 
the Pulitzer Prize [57]. More Nobel Prizes have been awarded to former Fulbright 
recipients than to recipients of any other award program.
6  Conclusions
•	 International university cooperation is a must, especially for students and uni-
versity academics and professors in the early stages of their careers.
•	 In recent years, universities have managed to include international cooperation 
and international relations as an integral element of their missions and func-
tions. This has been accomplished by universities assuming responsibility for 
cooperating with other institutions internationally.
•	 International university cooperation can be specifically identified as education, 
research, training, and culture cooperation, and scholarships.
•	 Research cooperation among researchers is particularly complicated when the 
researchers work at institutions in different countries due both to geographi-
cal distance and cultural differences, which can affect communication and the 
research project’s overall conduct.
170 A. Zahed
•	 The number of exchange students globally is increasing for the eighth consecu-
tive year. The total number of Saudi students studying abroad is growing rap-
idly, largely funded by the Saudi government scholarship program.
•	 International student/staff exchanges increase the concerned individuals’ capac-
ity for self-reflection, self-reliance, and self-confidence. Such exchanges also 
help individuals develop more mature and objective perceptions concerning 
their home and foreign countries, thereby contributing to international peace 
by enhancing multicultural understanding. It has been demonstrated that such 
exchanges also crucially promote creative thinking.
•	 International cooperation in higher education is a strategic goal of crucial 
importance to the Saudi Ministry of Education. In line with this goal, the min-
istry is actively involved in building bridges of knowledge between Saudi 
universities and world distinguished educational institutions and promoting 
knowledge and cultural exchange.
•	 Each Saudi university, including King Abdulaziz University, has established 
joint international cooperation agreements and service contracts with many of 
the world’s top-ranking, distinguished universities and educational institutions.
•	 The international strategic policy of world-class universities, such as the 
University of Copenhagen, is intended to improve education, strengthen both 
external and internal collaboration, build research partnerships with other 
world-class universities, and attract top talent from around the world. Success 
in so doing provides a diversity of academic environments and scientific 
approaches and is a mark of distinction and strength.
•	 The world-class university endeavors to develop its leading position by provid-
ing researchers and students with excellent opportunities for cooperation and 
exchange with other national and international universities. Successful imple-
mentation of this strategy enables the university’s researchers and students to 
participate in international research and research-based teaching and acquire a 
truly global outlook. Such a strategy can be implemented by means of research 
projects, graduate student conferences, summer programs, workshops, confer-
ences, and congresses.
•	 Cooperative grants and programs, such as the Fulbright scholarship program, 
promote mutual understanding between individuals and institutions in the 
global arena. Such mutual and mutually beneficial understanding can be accom-
plished through the educational and cultural exchange of persons, knowledge, 
and skills and is of crucial significance to mankind’s aspirations to live in peace 
and harmony.
•	 Cooperative programs provide opportunities for study, lecturing, curricular 
development, post-doctoral research, advanced joint research grants, visits, and 
aid in promoting mutual cultural understanding. Such programs also assist in 
the internationalization of campuses, curricula, and communities.
•	 Programs such as those described in this chapter facilitate international educa-
tional and cultural exchange for graduating seniors, graduate students, teach-
ers, professionals, scientists, and artists. This exchange is accomplished through 
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direct interactions of individuals who are able to meet, work with, live with, and 
learn from host country inhabitants in a daily sharing of mutually enriching cul-
tural experiences.
References
 1. Roschelle, J., & Teasley, S. (1995). The construction of shared knowledge in collaborative 
problem solving. In C. E. O’Malley (Ed.), Computer supported collaborative learning (pp. 
69–97). Heidelberg: Springer.
 2. Keohane, R. (1984). After hegemony: Cooperation and discord in the world political econ-
omy. Princeton: Princeton University Press.
 3. Martinez Gonzales-Tablas, A. (1995). Visión Global de la Cooperación para el Desarrollo. 
Barcelona: Icaria Editorial.
 4. Dillenbourg, P., Baker, M., Blaye, A., & O’Malley, C. (1996). The evolution of research on 
collaborative learning. In E. Spada & P. Reiman (Eds.), Learning in humans and machine: 
Towards an interdisciplinary learning science (pp. 189–211). Oxford: Elsevier.
 5. Kozar, O. (2010). Towards Better Group Work: Seeing the difference between cooperation 
and collaboration. English Teaching Forum, 2, 2010.
 6. Organization for Economic Cooperation and Development. http://www.oecd.org/dac
 7. Perspectives Note, Technical Cooperation for Capacity Development, OECD/DAC Report, 
January 2011. http://www.oecd.org/dac/governance-development/48260262.pdf
 8. Carlson, J. S., & Widaman, K. F. (1988). The effects of study abroad during college on atti-
tudes toward other cultures. International Journal of Intercultural Relations, 12(1), 1–18. 
doi:10.1016/0147-1767(88)90003-X.
 9. McCabe, L. T. (2001). Globalization and internationalization: The impact on education 
abroad programs. Journal of Studies in International Education, 5, 138–145.
 10. Kitsantas, A. (2004). Studying abroad: The role of college student’s goals on the develop-
ment of cross-cultural skills and global understanding. College Student Journal, 38(3), 
441–452.
 11. OECDiLibrary, Education at a Glance. (2011). http://www.oecd.org/education/school/educati
onataglance2011oecdindicators.htm
 12. Press Release, Open Doors 2014: International Students in the United States and 
Study Abroad by American Students are at All-Time High. Institute of International 
Education, 17-11-2014. http://www.iie.org/Who-We-Are/News-and-Events/Press-Center/
Press-Releases/2014/17-11-2014-11-17-Open-Doors-Data
 13. Sadaa Electronic Newspaper, 3-3-2013. http://www.slaati.com/2013/03/03/p17126.html#stha
sh.bPXbOIeq.dpuf
 14. Guilford, J. P. (1950). Creativity. American Psychologist, 5, 444–454.
 15. Beghetto, R. A., & Kaufman, J. C. (2007). Toward a broader conception of creativity: A case 
for “mini-c” Creativity. Psychology of Aesthetics, Creativity, and the Arts, 1(2), 73–79.
 16. Batey, M., & Furnham, A. (2006). Creativity, intelligence, and personality: A critical review 
of the scattered literature. Genetic, Social, and General Psychology Monographs, 132, 
355–429.
 17. Mumford, M. D. (2003). Where have we been, where are we going? Taking stock in creativity 
research. Creativity Research Journal, 15, 107–120.
Open Access This chapter is distributed under the terms of the Creative Commons Attribution 
Noncommercial License, which permits any noncommercial use, distribution, and reproduction 
in any medium, provided the original author(s) and source are credited.
172 A. Zahed
 18. Runco, M. A. (2004). Creativity. Annual Review of Psychology, 55, 657–687.
 19. Plucker, J. A., Beghetto, R. A., & Dow, G. T. (2004). Why isn’t creativity more important 
to educational psychologists? Potentials, pitfalls, and future directions in creativity research. 
Educational Psychologist, 39(2), 83–96.
 20. Lee, C.S., Therriault, D. J., & Linderholm, T. (2012). On the cognitive benefits of cultural 
experience: Exploring the relationship between studying abroad and creative thinking. 
Applied Cognitive Psychology.
 21. Mumford, M. D., Antes, A. L., Caughron, J. J., Connelly, S., & Beeler, C. (2010). Cross-field 
differences in creative problem-solving skills: A comparison of health, biological, and social 
sciences. Creativity Research Journal, 22(1), 14–26. doi:10.1080/10400410903579510.
 22. Runco, M. A., & Chand, I. (1995). Cognition and creativity. Educational Psychology Review, 
7(3), 243–267.
 23. Sternberg, R. J., & Lubart, T. I. (1996). Investing in creativity. American Psychologist, 51(7), 
677–688. doi:10.1037/0003-066X.51.7.677.
 24. Maddux, W. W., & Galinsky, A.D. (2009). Cultural borders and mental barriers: The rela-
tionship between living abroad and creativity. Journal of Personality and Social Psychology, 
96(5).
 25. Leung, A. K., Maddux, W. W., Galinksy, A. D., & Chiu, C.-Y. (2008). Multicultural 
experience enhances creativity. American Psychologist, 63(3), 169–181. 
doi:10.1037/0003-066X.63.3.169.
 26. Barron, F. (1953). Complexity-simplicity as a personality dimension. Journal of Abnormal 
and Social Psychology, 48, 163–172.
 27. MacKinnon, D. W., & Hall, W.B. (1971). Intelligence and creativity. In the measurement of 
creativity. In H. W. Peter (Ed.), International Congress of Applied Psychology 17th Liege, 
Belgium, kamp. chm (pp. 1183–1188). Brussels: EDITEST.
 28. Barron, F., & Harrington, D. M. (1981). Creativity, intelligence, and personality. Annual 
Review of Psychology, 32, 439–476.
 29. Cushner, K., & Karim, A. U. (2004). Study abroad at the university level. In D. Landis, 
J. Bennet, & M. J. Bennet (Eds.), Handbook of Intercultural training. California: Sage 
Publications Inc.
 30. Benet-Martinez, V., Lee, F., & Leu, J. (2006). Biculturalism and cognitive complexity: 
Expertise in cultural representations. Journal of Cross-Cultural Psychology, 37, 386–407. 
doi:10.1177/0022022106288476.
 31. Leung, A. K., & Chiu, C.-Y. (2010). Multicultural experience, idea receptiveness, and crea-
tivity. Journal of Cross-Cultural Psychology, 41, 723–741. doi:10.1177/0022022110361707.
 32. Tadmor, C. T., Tetlock, P. E., & Peng, K. (2009). Acculturation strategies and integra-
tive complexity: The cognitive implications of biculturalism. Journal of Cross-Cultural 
Psychology, 40, 105–139. doi:10.1177/0022022108326279.
 33. Tadmor, C. T., & Tetlock, P. E. (2006). Biculturalism: A model of the effects of second-
culture exposure on acculturation and integrative complexity. Journal of Cross-Cultural 
Psychology, 37, 173–190. doi:10.1177/0022022105284495.
 34. Saudi Ministry of Education, http://www.mohe.gov.sa/ar/Ministry/International/Pages/
default.aspx
 35. University of Copenhagen, Wikipedia, the free encyclopedia. http://international.ku.dk/
International_Cooperation
 36. International Cooperation, University of Copenhagen. http://international.ku.dk/
International_Cooperation
 37. Academic Ranking of World Universities—2014, Top 500 universities. 2014 World University 
Rankings, Academic Ranking of World Universities. The Academic Ranking of World 









 41. URAP—University Ranking by Academic Performance. http://www.urapcenter.org/2014
 42. http://introduction.ku.dk/facts_and_figures/nobel
 43. UNICA, University of Copenhagen. http://www.unica-network.eu/content/unica-mission- 
statement
 44. IARU, University of Copenhagen. http://international.ku.dk/International_Cooperation/
networks_and_alliances/iaru
 45. International Alliance of Research Universities. http://www.iaruni.org/about-us/iaru
 46. Research and Innovation Council. http://fi.ku.dk/english/research_and_innovation_council/
 47. Fulbright Program, Wikipedia Free Encyclopedia. http://en.wikipedia.org/wiki/Fulbright_
Program, November 2014.
 48. Fulbright Program Fact Sheet. U.S. Department of State. http://eca.state.gov/files/bureau/
fulbright_fact_sheets_2.pdf
 49. Fulbright Sweden. (2010). Retrieved Dec 27, 2010.
 50. IIE Programs. Institute of International Education. Retrieved July 28, 2014 from http://www.
lie.org/What-We-Do/Fellowship-And-Scholarship-Management/Programs
 51. Fulbright Scholar Program. http://cies.org/programs
 52. Bureau of Educational and Cultural Affairs. U.S. Department of State. http://www.eca.state.
gov/fulbright/information
 53. Council for International Exchange of Scholars. http://www.cies.org/fulbright-scholars# 
sthash.czSYWxav.dpuf
 54. Archived: International Education Programs Service—Fulbright-Hays Programs: The World 
is Our Classroom. ed.gov. Retrieved June 11, 2012.
 55. Which Grant Is Right For Me?—Fulbright—International Educational Exchange Program. 
eca.state.gov. 2008-01-31. Retrieved June 11, 2012.
 56. Fulbright Scholars | Embassy of the United States La Paz, Bolivia. Bolivia.usembassy.gov. 
2011-03-31. Retrieved June 11, 2012.
 57. Pulitzer Prize Winners | Institute of International Education. Iie.org. Retrieved June 11, 2012.
